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This statement details our school’s use of pupil premium (2025-26) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	201

	Proportion (%) of pupil premium eligible pupils
	36%

	Academic year/years that our current pupil premium strategy plan covers 
	2025-2026

	Date this statement was published
	November 2025

	Date on which it will be reviewed
	November 2026

	Statement authorised by
	Savita Martis

	Pupil premium lead
	Eileen Dhak

	Governor / Trustee lead
	Gill Wickham


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£ 109,080

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£109,080


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	
Our school’s mission, “In God’s love we live, learn and grow” aims to change the lives and life chances of every pupil. Every child has their own story, this requires a personalised learning journey and a complex level of intervention to ensure that each, and everyone makes the necessary outstanding progress.
We are continually informed by research into the most effective ways to enhance teaching and learning, and ensure that our strategy builds on the approaches that have been proven to have greatest impact on raising attainment, such as those outlined in the EEF Toolkit.  These approaches will benefit all children, but have greatest impact on the children who need it most.
Key Principles:
· Quality first teaching and effective assessment meet the needs of all pupils.
· Where appropriate, provision is made for pupils that belong to vulnerable groups including disadvantaged pupils.
· We aim for all of our disadvantaged children to reach at least national                       expectations in all areas.
· As a minimum, we aim for the attendance of our Pupil Premium-funded                       children to improve and close the gap between PP and non-PP children.
· All children have access to the same extra-curricular activities.



Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	[bookmark: _Hlk218116951]1
	Attainment
Data analysis, book looks and observations indicate that the overall attainment and progress of disadvantaged children is generally lower than that of their                                   non-disadvantaged peers in reading, maths and writing.

	2
	Additional needs
A number of our disadvantaged children also have additional needs such as SEND and safeguarding concerns. This results in many of these children often struggling with basic concepts and requiring additional support/provision/services in order to raise achievement.

	3
	Language skills & Vocabulary 
Assessments, observations, and discussions with pupils indicate underdeveloped oral language skills and vocabulary gaps which are more prevalent among our disadvantaged children than their peers.  This impacts on social and communication skills as well as their phonics, reading and writing.

	4
	Phonics and Early reading
Assessments of phonics knowledge and observations of pupils’ phonic skills indicate that disadvantaged children are more likely to require support in order to confidently use phonics to decode. This negatively impacts their development as readers and as such, impacts on them successfully accessing the planned curriculum.

	5
	SEMH & Well-being
Our assessments and observations indicate that the education and wellbeing of many of our disadvantaged pupils have been impacted.  These findings are supported by national studies.  This has resulted in significant knowledge gaps leading to pupils falling further behind age-related expectations.  

	6
	Attendance
Our assessments and observations indicate that absenteeism is negatively impacting on some disadvantaged pupils’ progress. Pupil premium recipients are also showing to be more likely to be late to school compared to their non-pupil premium counterparts.  Our assessments and observation indicate that all of these facts are negatively impacting on disadvantaged pupils’ progress.

	7
	Extra-Curricular 
Some disadvantaged pupils, access to rich extra-curricular experiences, including school trips, can sometimes be limited. This can have an impact on the pupils’ range of vocabulary and knowledge and understanding, which is a barrier to attainment in                       reading, writing and maths. 



[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Attainment 
Disadvantaged children who do not have a SEND need, to achieve strong outcomes at the end of the academic year and make accelerated progress to diminish the gap between them and their non-PP peers.
	High quality teaching leads to improved outcomes for PP and non-PP children
· Through interventions, gaps in PP children’s knowledge and understanding are reduced.
· Outcomes show that all gaps have closed/reduced between PP and non-PP children in reading, writing and maths in each year group.
· Higher percentage of children reach age related expectations in Reading, Writing and Maths.
· Children achieve the expected standard in the Year 1 & 2 phonics check and Year 4 Multiplication check

	Additional Needs
The needs of disadvantaged children with                      additional barriers to their learning are addressed and access appropriate, evidence-based, highly                  effective provisions and/or external services in                   order to make accelerated progress towards their individual targets.


	· Monitoring and analysis of provisions and external services being used/accessed indicate that all are effective.  This is evident when triangulated with other sources of evidence, including engagement in lessons, book scrutiny and on-going formative assessment.
· Children make at least expected progress from their starting points.
· Children will demonstrate progress following high quality first teaching and additional interventions.
· Pupil discussions will show that our pupils eligible for pupil premium are knowing and remembering more in line with what has been taught and on par with non-pupil premium peers.
· Children will be independent learners and able to self-regulate their level of challenge across subjects.

	Language skills & vocabulary
Achieve and sustain improved vocabulary and oral language among disadvantaged pupils across the school.
	· Children’s written and oral work demonstrates an improved ability to use and understand explicitly taught tier 2 and 3 vocabulary.
· Oral language interventions and vocabulary development work will often be related to the current content of what is being taught, to ensure new vocabulary is contextualised and actively used by pupils in spoken and written work.

	Phonics and Early reading
High quality teaching of Little Wandle phonics and interventions shows PP children making progress and an increase in PP children passing the phonics screening check in year 1.
	· Half termly phonics assessments and analysis identify children who required interventions.
· Children make progress throughout the year with their phonics learning and achieve the expected standard in the Yr1 phonics screening check.
· Children have the correct reading books and are progressing through the book bands.  All pupils eligible for PP access our library and choose books for pleasure.

	SEMH & Well-being
Children’s emotional and mental health needs are being met ensuring readiness for learning, high levels of self-esteem and greater levels of emotional resilience.
	· PP children to have access to social and emotional support, at the level that is required for each individual, to ensure they are able to learn.
· Relevant interventions show impact through positive engagement in learning and children’s attitudes. 
· External counselling and play therapist providing support for identified children.

	Attendance
Improved attendance of PP children.
	· Attendance data will show that attendance among children eligible for PP does not fall below that of non-pupil premium children.  Any persistent or severe absence is addressed.

	Low cultural capital
Provide rich curriculum experiences and support pupil wellbeing by funding trips and residentials for eligible students, as well as purchasing items of school uniform. 

	· EEF evidence shows arts participation                    approaches can have a positive impact on           academic outcomes in other areas of the               curriculum. In can a positive impact on                average of 3 months additional progress. 
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation 
	
· Outdoor Adventure Learning might                         provide opportunities for disadvantaged pupils to participate in activities that they otherwise might not be able to access. Through participation in these                       challenging physical and emotional                 activities, outdoor adventure learning                    interventions can support pupils to                       develop non-cognitive skills such as                    resilience, self-confidence and                       motivation. 
Outdoor adventure learning | EEF (educationendowmentfoundation.org.uk) 

	





Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £ [insert amount]
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Develop a                    coherent               Teaching and Learning            Policy that                  emphasises            differentiated                      instruction                        tailored to meet the diverse needs of all pupils to                   ensure all are supported, stretched and challenged. 

	The best available evidence indicates that great teaching is the most important lever schools have to improve pupil                  attainment. Ensuring every teacher is supported in              delivering high-quality teaching is essential to achieving the best outcomes for all pupils, particularly the most                  disadvantaged among them. 
Source: EEF - Education Endowment  Foundation 

	1,2,3,4

	Develop staff                expertise in               adaptive teaching through targeted CPD ensuring                inclusive                   practice that             enables               disadvantaged pupils to access and succeed across the                  curriculum
	EEF Guide to the Pupil Premium (2025): High-quality teaching is the single most important lever schools have to improve outcomes for disadvantaged pupils. Adaptive teaching, tailoring instruction to pupils’ needs is highlighted as central to effective use of Pupil Premium funding.
EEF blog: Five-a-day for pupils with SEND – a cluster of adaptive approaches
EEF blog: Moving from ​‘differentiation’ to ​‘adaptive teaching’
Adaptive Teaching and the Ofsted Toolkit (2025): Ofsted now expects schools to demonstrate how teaching is adapted “in the moment” to ensure disadvantaged pupils and those with SEND can access the full curriculum. This marks a shift from static differentiation to responsive, inclusive teaching.
	1,2,3,4

	Ongoing CPD to sustain high quality phonics teaching and reading across the school. 
	Phonics | EEF 
EEF Phonics states that phonics has a positive impact overall (+5 months) with very extensive evidence and is an important component in the development of early reading skills, particularly for children from disadvantaged backgrounds.
The Reading Framework
Reading comprehension strategies | EEF 
Reading comprehension strategies, and those with a focus on vocabulary are high impact on average (+6 months). 
	1,4

	Develop oral               language skills and vocabulary using high quality texts, modelling and challenging                 vocabulary. High quality talk and discussion across whole curriculum to develop oracy and vocabulary enabling               children to               articulate key ideas,                 consolidate                 understanding and extend               vocabulary.

	Oxford Language Report indicates that over half of those surveyed (>1300) reported that at least 40% of their pupils lacked the vocabulary to access their learning. 69% of primary school teachers believe the word gap is increasing.’
‘Why closing the words gap matters’ 2018 https://www.education.ox.ac.uk/news/why-closing-the-word-gap-matters-new-research-finds-evidence-of-a-significant-word-gap-in-uk-schools/
Studies of oral language interventions consistently show positive benefits on learning, including oral language skills and reading comprehension
The EEF ‘Preparing for educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-early-years
states that we should ‘Prioritise the development of communication and language’
‘The EEF toolkit  https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
suggests that oral language interventions which include – targeted reading aloud and discussing books with young children, explicitly extending pupils’ spoken vocabulary and the use of structured questioning to develop reading comprehension can improve outcomes by up to 5 months. 
EEF Oral Language Interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
	3

	Continued CPD for staff around the specific            teaching of writing and the giving of feedback 

Support for the English lead to develop high        quality leadership for English across the school 

	Children’s writing across the school is an area to be                   developed. Internal data indicates that there is significant                 underachievement of children’s writing across the school. 
With new staff, it is important that teaching methods are             consistent and children are enthused to write for a purpose. 
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback 
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks2/EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf?v=1725542155 

	1,2,3,4

	Enhancement of our maths              teaching and          curriculum            planning in line with DfE and EEF guidance. 
	The DfE non-statutory guidance has been produced in             conjunction with the National Centre for Excellence in the Teaching of Mathematics, drawing on evidence-based            approaches:  Mathematics guidance: key stages 1_and 2
We will fund teacher release time to embed key elements of           guidance in school and to access Maths Hub resources and CPD (including Teaching for Mastery training).
	






Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £ 

	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Speech and Language Therapist sessions for pupils known to be            eligible for the pupil premium grant. 

	https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
On average, oral language approaches have a high                impact on pupil outcomes of 6 months additional              progress. 
Approaches that focus on speaking, listening and a              combination of the two all show positive impacts on reading attainment. 

	2,3

	Targeted Interventions including speech and
language, phonics, reading, writing and maths to improve outcomes to narrow the gap between disadvantaged and others in school.  

	EEF evidence consistently shows the positive impact that targeted academic support can have, including for those pupils who are not making good progress across the spectrum of achievement.
EEF research which focuses on teaching assistants who provide one to one or small group targeted interventions shows a positive benefit of between four and six additional months on average. Often interventions are based on a clearly specified approach which teaching assistants have been trained to deliver.
Oral language interventions can have a positive impact on pupils’ language skills. EEF results of large-scale effectiveness trial indicates +4 months. Oral language interventions | Toolkit Strand | Education Endowment Foundation | EEF
Phonics approaches have a strong evidence base indicating a positive impact on pupils, particularly from disadvantaged backgrounds. Targeted phonics interventions have been shown to be more effective when delivered as regular sessions over a period up to 12 weeks: 
Phonics | Toolkit Strand | Education Endowment Foundation | EEF 
· EEF small group tuition +4 months
· EEF HLTA/teaching assistant interventions +4 months
1:1 tuition/small group work and personalised learning results in a +5 months gain EEF
	1,2,3,4

	To invest in online learning programmes such as TT Rock Stars, Spag.com, MyMaths
	EEF Research has identified remedial and tutorial use of technology as being particularly practical for lower attaining pupils, those with special educational needs or those from disadvantaged backgrounds in providing intensive support to enable them to catch up with their peers. Technology can be particularly useful in personalising learning to match pupils’ individual abilities and needs given the potential for such programmes to adapt and focus on the child’s learning needs.
	1,2

	Small group & individual teaching for pupils who need to catch-up. A significant proportion of the pupils who receive small group teaching will be disadvantaged, including those who are high attainers.
	Small group tuition targeted at specific needs and knowledge gaps can be an effective method to support low attaining pupils or those falling behind, both one-to-one: One to one tuition | Teaching and Learning Toolkit | EEF  And in small groups: Small group tuition | Teaching and Learning Toolkit | EEF
	

	Additional phonics sessions targeted at disadvantaged pupils who require further phonics support, as identified through ongoing assessment, including for pupils in the ARP
	Phonics approaches have a strong evidence base indicating a positive impact on pupils, particularly from disadvantaged backgrounds. Targeted phonics interventions have been shown to be more effective when delivered as regular sessions over a period up to 12 weeks: Phonics | Teaching and Learning Toolkit | EEF
	

	To foster a love of reading though enrichment opportunities by purchasing classroom and additional library books.
	The DfE reading framework
	


                                                                                                                                     
Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £ [insert amount]
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Zones of Regulation enabling children to build resilience, understand and communicate emotions and embrace their mental and emotional wellbeing.
	The EEFs Improving Social and Emotional learning in Primary Schools report stresses this is especially important for children from disadvantaged backgrounds and other vulnerable groups, who, on average, have weaker SEL skills at all ages than their non-disadvantaged peers. These skills are likely to influence a range of outcomes for pupils. Lower social and emotional skills are linked to poorer mental health and lower academic attainment.

	3,5

	Use of play therapist/ Catholic Children Society sessions to support Mental Health and Social and Emotional issues 
	We want to support the children’s social emotional needs alongside their learning needs which is recognised in the DfE Supporting the attainment of disadvantaged pupils. Successful schools have strong social and emotional support strategies to help pupils in need of additional support, including through working with their families. 
NFER suggests that in order to support children’s learning, emotional support needs to be provided to address any underlying issues.  On average, social and emotional interventions have an identifiable and significant impact on attitudes to learning, social relationships in school, and attainment itself (Four months’ additional progress on average according to the EFF Toolkit.
’EEF Self-regulation strategies +3 months
Evidence-based SEMH programmes

	5

	Provide practical strategies to                    support learning at home through phonics, reading, writing and maths workshops.
	The EEF ‘Preparing for Literacy’ states ‘Promising strategies include encouraging parents to read to children before they can read, then to begin reading with children as soon as they can; and running workshops showing parents how to read and talk about books with their children effectively.’
‘Working with Parents to Support Children’s Learning’
EEF – parental engagement +3 months approaches and programmes which aim to develop parental skills such as literacy or IT skills; general approaches which       encourage parents to support their                  children with, for example reading or                    homework; the involvement of parents in their children’s learning activities; and more intensive programmes for families in crisis.
	1,2,3,4

	Support parental engagement by ensuring all parents attend               parent consultations, as well as opportunities to participate in school activities where they can such as curriculum workshops.  
	Parental engagement has a positive impact on average of 4 months’ additional progress. Approaches and programmes which aim to develop parental skills such as literacy or IT skills; general approaches which encourage parents to support their children with, for example reading or homework; the involvement of parents in their children’s learning activities; and more intensive programmes for families in crisis.  
	1,2,3,4

	Increased participation in                 opportunities across the school such as school council, sports tournaments and extra-curricular clubs.
	EEF evidence indicates that when pupils take pride and engage in wider aspects of school life socially, they achieve well as they are more settled.
	7

	Building cultural capital though clubs, activities, trips and experiences – providing subsidised funding as appropriate to ensure all eligible children are able to benefit from activities and experiences on offer

	Parent voice has shown that this has been popular and an effective strategy.
The life experiences of some children are limited. Enrichment is a pathway to engagement, aspiration and therefore raised attainment. Exposure to a wider range of experience will enhance vocabulary, knowledge and enjoyment of learning. 
	7

	To continue to monitor attendance and work with parents to ensure this is high for disadvantaged children.

Embedding principles of good practice set out in the DfE’s Working Together to improve school attendance 
	It is widely acknowledged that regular monitoring and analysis of attendance data can ensure that intervention is delivered quickly to address absences. Research shows that disadvantaged children are significantly more likely to be persistent absentees.
Clear evidenced link between attendance and attainment. NfER briefing for school leaders identifies addressing attendance as a key step.
	6



Total budgeted cost: £ 109,080
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
The academic picture when comparing our disadvantaged pupils to our non-disadvantaged in line with the national average shows our gap in reading is the widest when analysing the data. Whilst writing remains a focus for the school, reading is a continuous area of cous for our disadvantaged pupils.
This year we will continue to focus on accelerated progress for all pupils through high-quality teaching and well-planned interventions.  We will continue to grown and embed our writing programme across the school and explore CPD opportunities-particularly around literacy and oracy.  Our new lesson structure for reading will enable a greater focus on our disadvantaged pupils and the specific gaps their learning. Training resources and opportunities provided through staff meetings, CPD, Deanery and networks will further support all staff in closing specific gaps for individuals.
Subject leaders will pay particular attention to the engagement, progress and attainment of all pupil groups, including disadvantaged.  We will continue to monitor and assess progress-this will impact and feed into our SLT meetings. 
	KS2 Attainment

	Expected-Attainment at KS2
	Greater Depth

	Maths 97% (NC 2026 75%)                                                       Reading 86% (NA 2026 75%)                              Writing 90% (NA 2026 73%)                                   RWM 71% (NA 63%)
	Maths 49% (NC 2026 30%)                                                        Reading 31% (NA 2026 31%)                              Writing 10% (NA 2005 13%)                                   RWM 7% (NA 9%)



EYFS Good Level of Development (GLD) 74%/NA 68%                                                                    The Phonic Screening Check
	Academic Year
	Year 1
	Year 2

	2026
	100%
	96%

	2025
	82%
	86%

	2024
	83%
	97%

	2023
	100%
	87%

	National 2026
	80%
	86%





Disadvantaged & SEND Pupils

	KS2

	RWM
	School
	National

	All
	73%
	47%

	FSM 6
	80%
	44%

	SEND
	33%
	24%



Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year. 
	Programme
	Provider

	MyMaths
	Oxford University Plus

	SPAG.com
	Orchard Digital Ltd

	Little Wandle
	Wandle Learning Trust

	Google Classroom
	Google

	Literacy Shed
	The Literacy Shed Ltd

	White Rose
	White Rose University Press

	Life to the Full Plus
	Ten, Ten Education

	Purple Mash 
	2Simple Software

	Digimaps 
	University of Edinburgh

	Historical Association Primary Subscription
	Historical Association

	Geographical Association Primary Membership 
	Geographical Association

	Times Table Rock Stars 
	Maths Circle

	PE Primary Scheme 
	Get set 4 Education







Further information (optional)
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