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[bookmark: _Hlk217931418]This statement details our school’s use of pupil premium (and recovery premium) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school 
	209

	Proportion (%) of pupil premium eligible pupils
	61 Pupils 29%

	Academic year/years that our current pupil premium strategy plan covers 
	2024-2025

	Date this statement was published
	November 2024

	Date on which it will be reviewed
	November 2025

	Statement authorised by
	

	Pupil premium lead
	Eileen Dhak

	Governor / Trustee lead
	Gill Wickham


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£90280

	Recovery premium funding allocation this academic year
	£4169

	Pupil premium (and recovery premium*) funding carried forward from previous years (enter £0 if not applicable)

	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£94449


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	The school’s mission, “In God’s love we live, learn and grow” aims to change the lives and life chances of every pupil. Every child has their own story, this requires a personalised learning journey and a complex level of intervention to ensure that each, and everyone makes the necessary outstanding progress.
This is a breakdown of how the school uses its Pupil Premium funding from its school budget. This is funding allocated to the school and is based on the number of pupils who have been eligible for Free School Meals in the last six years or who are Looked After Children by the Local Authority.
Key Principles:
· Quality first teaching and effective assessment meet the needs of all pupils.
· Where appropriate, provision is made for pupils that belong to vulnerable groups                   including disadvantaged pupils.
· We aim for all of our disadvantaged children to reach at least national expectations in all areas.
· As a minimum, we aim for the attendance of our Pupil Premium-funded children to                   improve and close the gap between PP and non-PP children.
· All children have access to the same extra-curricular activities.



Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1.
	Our assessments and observations indicate very low baseline entry levels in language development, which impacts reading and writing skill progress in future years, which can affect pupils’ ability to access the curriculum as well as communicate with others.

	2.
	Disadvantaged pupils make slower progress in phonics and read with less fluency in EYFS and KS1.  Often, this is due to less parental engagement for these pupils.

	3.
	Lack of resilience, self-confidence and co-operation when approach work, which is affecting children’s academic progress. Low levels of support and engagement in learning outside of school.

	4.
	Lack of home/parental support for learning. Data indicates that some of our more vulnerable families find home learning support for their children, a challenge. Hearing children reading at home needs more input and focus in order to support reading progress.

	5.
	Attendance challenges. Attendance and punctuality data speaks to a need to offer more rigorous support for our vulnerable children who are late or absent. The aim is to reduce the persistent absenteeism amongst this population. 

	6.
	Limited Cultural Capital experiences. Some of our more vulnerable children have limited cultural experiences beyond their home life and immediate community. Some children lack wider opportunities outside of school to follow and develop interests.


[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Ensure that appropriate provision is made for disadvantaged pupils by addressing their individual needs.
	Disadvantaged pupils exceed national progress expectations and become independent learners.

	Targeted academic support is provided to those disadvantaged children who are not making expected progress.
	That attainment gaps between disadvantaged and non-disadvantaged children are reduced.

	More opportunities for sharing high-quality texts and strengthening language and vocabulary are in place in EYFS.
	Budget is allocated towards sourcing a growing variety of high-quality texts for EYFS staff to share throughout the year. Spoken language has a high priority within the unit. Children are taught and encouraged to talk in full sentences and with appropriate vocabulary. Ambitious vocabulary is discretely taught and reinforced to up-level the language skills of pupils.

	All children, including PP children, are engaged in reading for pleasure and achieve well in reading throughout the school.
	Children read regularly both in school and out of school for pleasure and are motivated to read.
Reading engagement is tracked carefully and support is put in place for children who are not reading frequently.
Children have access to high-quality texts through our school library system.

	To support our children’s mental health and wellbeing to enable them to be ‘learning ready’. 
	Children become more regulated in school and are ready for learning. Their improved mental health and independence lead to more consistent engagement with the curriculum and better outcomes.

	To offer wider family support of children who are disadvantaged so they are able to support their children more successfully. 
	Wraparound family intervention supports better outcomes for children in terms of attendance and progress. Parental support for home reading and learning improves over time and children make sustained progress in learning.






[bookmark: _Activity_in_this]Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium) funding this academic year to address the challenges listed above.
[bookmark: _Teaching_(for_example,]Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £ [insert amount]
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	CPD on adapting the curriculum for children with special needs.
	EEF suggests that there are five high-quality, impactful teaching strategies for teaching learners with special educational needs in mainstream schools- Explicit instruction, cognitive and metacognitive strategies, scaffolding, flexible grouping and using technology.
Based on Rosenshine’s Principles of Instruction we are focusing on improving the most impactful methods of quality first teaching which will make a difference to ALL children by:
Supporting retrieval and reviews of learning 
Giving explicit instruction
Ensuring all learning is in small steps and well-scaffolded
Using cognitive and metacognitive strategies
Using effective questioning and techniques to enable maximum participation by all 
Using flexible grouping
Using technology
	1,2,3,4.

	Targeted support for language in the Early Years and KS1. Continued support for phonics and reading across KS2. 
	EFF-Oral Language Development
There is evidence to suggest that pupils from lower socioeconomic backgrounds are more likely to be behind their more advantaged counterparts in developing early language and speech skills which may affect their school experience and learning later on in their school lives.
EFF- Reading Comprehension
Supporting struggling readers is likely to require a coordinated effort across the curriculum and a combination of approaches that include phonics, reading comprehension and oral language approaches. Reading comprehension strategies are high impact on average (+ 6 months). Alongside phonics, it is a crucial component of early reading instruction.
EFF-Phonics
Phonic approaches have a strong evidence base indicating a positive impact on pupils. Targeted phonics interventions have been shown to be more effective when delivered as regular sessions over a period of up to 12 weeks. 

	1,2,3,4.

	Review the teaching of reading and writing to enable more success.
	Based on the Scarborough Reading Rope, this approach to reading focusses on reinforced learning, comprehension and prosody and directly complements the ‘Little Wandle’ phonics scheme outlined below.
	1,2,3,4.

	Embed the ‘Little Wandle’ phonics scheme to ensure all children keep up not catch up.  Ensure new staff are trained and that the implementation of the scheme is monitored tightly.
	Ensure new members of staff across the school receive the appropriate training.
Regular in-house training for all practitioners to sharpen teaching and impact of Little Wandle.

	1,2,3,4.

	Effective CPD for staff
	Plan staff training so that it falls into one of the four categories:
Building knowledge
Motivating teachers
Developing the teaching techniques
Embedding practice
	1,2,3,4.

	That attendance is rigorously monitored, and families are supported in ensuring sustained attendance.
	EEF Social and emotional intervention develops a positive school ethos with the aim to support greater engagement in learning and parental engagement.
There is some evidence of promise for several strategies including parental engagement approaches and responsive interventions that target the individual causes of low attendance. 
Positive impacts were found for both parental communication approaches and targeted parental engagement interventions. The average impact was larger for targeted parental approaches. Responsive interventions in which a member of staff or team use multiple interventions and target approaches specifically to the needs of individual pupils were also found to be effective. 
Lead attendance officer time.
	4,5.

	To ensure greater parental engagement with home reading and learning.
	Parents play a crucial role in supporting their children’s learning, and levels of parental engagement are consistently associated with better academic outcomes. Evidence from our Teaching and Learning Toolkit suggests that effective parental engagement can lead to learning gains of +3 months over the course of a year.
Follow the 4 crucial points around parental engagement. 1) Critically review how we work with parents 2) Provide practical strategies to parents to support their children at home 3) Tailor school communications to encourage positive dialogue around learning 4) Offer more sustained and intensive support where needed. 5) Workshops for parents resourced and delivered
	4,5.

	To provide enhanced cultural capital opportunities for our most vulnerable children.
	The EEF think enriching education has intrinsic benefits.  All children, including those from disadvantaged backgrounds, deserve a well-rounded, culturally-rich education.                                         Enrichment approaches directly improve pupils’ attainment.
	6.




Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £ [insert amount]
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Phonics and reading interventions across the whole school.
	There is evidence to suggest that pupils from lower socioeconomic backgrounds are more likely to be behind their more advantaged counterparts in developing early language and speech skills which may affect their school experience and learning later on in their school lives.
Supporting struggling readers is likely to require a coordinated effort across the curriculum and a combination of approaches that include phonics, reading comprehension and oral language approaches. Reading comprehension strategies are high impact on average (+ 6 months). Alongside phonics, it is a crucial component of early reading instruction. Phonic approaches have a strong evidence base indicating a positive impact on pupils. Targeted phonics interventions have been shown to be more effective when delivered as regular sessions over a period of up to 12 weeks.

	1,2,3,4.



Wider strategies (for example, related to attendance, behaviour, well-being)
Budgeted cost: £ [insert amount]
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Play therapy and counselling.
	Social and emotional learning interventions seek to improve pupils’ decision-making skills, interaction with others.
EEF states that with the right support, children learn to articulate and manage their emotions, deal with conflict, solve problems, understand things from another’s perspective and communicate in appropriate ways.
	3

	Cultural capital. Additional music lessons.



Specialist Music Teaching
	The EEF think enriching education has intrinsic benefits. All children, including those from disadvantaged backgrounds, deserve a well-rounded, culturally-rich education. Enrichment approaches directly improve pupils’ attainment.

Arts participation EEF
(educationendowmentfoundation.org.uk)

	3,6.

	Ensure all children have access to enrichment opportunities both within the curriculum and extracurricular by:
Subsidising school trips, residential, after school clubs and workshops.
	By boosting self-esteem and confidence, EEF research shows that outdoor adventure learning can boost progress by 4 months due to increased motivation.
	3,6.

	Communicating with and supporting parents to ensure their children have a high percentage of school attendance.
The Deputy Head offers pastoral support and works closely with families and children to monitor wellbeing, offer Early Help and assist with barriers that are of a pastoral nature.
	Involving parent in education can boost progress by 3 months according to EEF.
By engaging parents in help of this nature we aims to bring them closer to the work of the school and enhance the lives of the whole family.
Meeting regularly both with school staff and the EWO to monitor and be proactive about tackling attendance issues.
Ensure staff know which children should be ‘flagged’ for attendance.
The school has a range of ways to communicate with parents including the following: Text messages, emails and newsletters.

	4,5,6.



Total budgeted cost: £ [insert sum of 3 amounts stated above]
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
The academic picture when comparing our disadvantaged pupils to our non-disadvantaged in line with the national average shows our gap in reading is the widest when analysing the data. Whilst writing remains a focus for the school, reading is a continuous area of cous for our disadvantaged pupils.
This year we will continue to focus on accelerated progress for all pupils through high-quality teaching and well-planned interventions.  We will continue to grown and embed our writing programme across the school and explore CPD opportunities-particularly around literacy and oracy.  Our new lesson structure for reading will enable a greater focus on our disadvantaged pupils and the specific gaps their learning. Training resources and opportunities provided through staff meetings, CPD, Deanery and networks will further support all staff in closing specific gaps for individuals.
Subject leaders will pay particular attention to the engagement, progress and attainment of all pupil groups, including disadvantaged.  We will continue to monitor and assess progress-this will impact and feed into our SLT meetings. 
	KS2 Attainment

	Expected-Attainment at KS2
	Greater Depth

	Maths 96% (NC 2025 74%)                                                       Reading 75% (NA 2025 75%)                              Writing 86% (NA 2005 71%)                                   RWM 71% (NA 61%)
	Maths 39% (NC 2025 26%)                                                        Reading 29% (NA 2025 33%)                              Writing 13% (NA 2005 11%)                                   RWM 18% (NA 8%)



EYFS Good Level of Development (GLD) 74%/NA 68%                                                                    The Phonic Screening Check
	Academic Year
	Year 1
	Year 2

	2025
	82%
	86%

	2024
	83%
	97%

	2023
	100%
	87%

	National 2025
	80%
	86%





Disadvantaged & SEND Pupils

	KS2

	RWM
	School
	National

	All
	73%
	47%

	FSM 6
	80%
	44%

	SEND
	33%
	24%


Externally provided programmes
	Programme
	Provider

	MyMaths
	Oxford University Plus

	SPAG.com
	Orchard Digital Ltd

	Little Wandle
	Wandle Learning Trust

	Google Classroom
	Google

	Literacy Shed
	The Literacy Shed Ltd

	White Rose
	White Rose University Press

	Life to the Full Plus
	Ten, Ten Education

	Purple Mash 
	2Simple Software

	Digimaps 
	University of Edinburgh

	Historical Association Primary Subscription
	Historical Association

	Geographical Association Primary Membership 
	Geographical Association

	Times Table Rock Stars 
	Maths Circle

	PE Primary Scheme 
	Get set 4 Education
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